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Chapter 1 : ISBN - Behavior Modifications 6th Edition Direct Textbook
The inclusion of a chapter on cognitive behavior modification seemed to strain the scope of the book, but is greatly
appreciated for the context and completeness it provides. What the book lacks most is depth and nuance.

Be a group leader Thursday: Add another piece to class mural Friday: Help plan the Friday group activity
Daily Specials Monday: Appear as a guest lecturer in another math class Tuesday: Do a special crossword
puzzle involving geometry concepts Wednesday: Play a math game with another student Thursday: Construct
a special paper model using geometrical figures Friday: Solve mysteries involving mathematical solutions
Figure 4. Toward Positive Classroom Discipline, 3rd ed. Reprinted by permission of Pearson Education, Inc.
A number of simple, effective ways exist to deal with this problem. If you are using negative reinforcement,
pay attention to the student until the assignment is completed. Although this too is negative reinforcement, it
teaches the child that the only way to get rid of the aversive consequence i. A second alternative involves the
use of differential attention or ignoring. The term differential attention applies when ignoring is used as the
negative consequence for exhibiting the undesirable behavior, and attention is used as a positive consequence
for exhibiting the competing desirable behavior. This is an active process in which the teacher ignores the
child engaged in an off-task activity but pays attention immediately when the child begins working. It is
important, however, to reinforce the child when working so that a pattern of working to earn positive
reinforcement rather than working to avoid negative reinforcement is developed. Secondary school teachers at
times complain that if they ignore the adolescent with ADHD during an hour-long class, they never have the
opportunity to pay positive attention as the student may never exhibit positive behavior. Waiting, however,
even if one has to wait until the next day, is more effective in the long run than paying attention to off-task
behavior. You need to make a distinction between off-task behavior that disrupts and off-task behavior that
does not disrupt. Differential attention works effectively for the latter. However, when a child is off task and
disturbing his or her neighbor, you may find that being a negative reinforcer holds an advantage in stemming
the tide of an off-task behavior that involves other students as well. In part, we suggest that many factors other
than teacher attention maintain and influence student behavior. Differential attention is a powerful intervention
when used appropriately. Once the strategy of ignoring inappropriate behavior is employed, it must be
continued despite escalation. If not, you run the risk of intermittently reinforcing the negative behavior,
thereby strengthening its occurrence. The 10 minutes of ignoring will quickly be lost in the one incident of
negative attention. If the teacher yells, "Sit down," the child has received the desired attention by persisting in
a negative behavior. Madsen, Becker, and Thomas evaluated rules, praise, and ignoring for inappropriate
behavior in two children in a typical second-grade classroom and in one child in a kindergarten class. The
results indicated that in the absence of praise, rules and ignoring were ineffective. Inappropriate behavior
decreased only after praise was added. Specifically, whenever teacher approval was withdrawn, disruptive
behaviors increased. Overall, however, the research on differential attention with children with ADHD has
been inconsistent. Rosen and colleagues evaluated the results of praise and reprimands in maintaining
appropriate social and academic behaviors in second- and third-grade children with ADHD. Dramatic
deterioration in on-task behavior was observed when reprimands were subsequently withdrawn, even though
the teacher was still delivering praise for appropriate behavior. Children with ADHD perform as well as
typical children with a continuous schedule of reinforcement but perform significantly worse with a partial
schedule of reinforcement e. In addition, the opposite is also true: A large amount of punishment can
negatively affect emotional development and self-esteem. Modeling Through modeling, observation, and then
imitation, children develop new behaviors. Modeling can be as simple as having a child watch another child
sharpen a pencil. By watching the model, a child can learn a new behavior, inhibit another behavior, or
strengthen previously learned behavior e. To use modeling effectively, you must determine whether a child
has the capacity to observe and then imitate the model. Children are more likely to respond to teacher
modeling when they view their teachers as competent, nurturing, supportive, fun, and interesting. Children are
also more likely to imitate behavior that results in a positive consequence. Younger children have been
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reported as more frequently imitating others than older children. Children consistently model someone whom
they value or look up to. They also imitate the behavior of a same-sex child more often than that of a
different-sex child. They model someone whom they perceive as successful and socially valued regardless of
whether the teacher perceives that child as successful and socially valued. Finally, if a child observes a model
being reinforced or punished for certain behavior, this influences the likelihood that the child will then model
that behavior. Modeling is a powerful tool, often underutilized by teachers. When teachers are cheerful and
enthusiastic, their attitudes are contagious. When they are respectful of students, students respect each other.
When teachers are patient, fair, consistent, and optimistic, their students exhibit these traits as well. Teacher
behavior sets the tone for the classroom environment. In , Kaplan described a ripple effect in transactions
between teachers and misbehaving students that affected not only those students but also the entire classroom.
Teachers who were firm reduced the problem behaviors both from the first child who misbehaved and from
those students who saw the initial problem behavior. When teachers enforced rules, the ripple effect worked in
their favor. When they failed to follow through with rules, the ripple effect worked against them. When
teachers successfully managed the behavior of high-status troublemakers, their control tended to benefit the
entire classroom. Likewise, the ripple effect when high-status offenders were not managed increased negative
behaviors among others. Finally, when managing a disruptive behavior, it is important to focus on tasks and
behaviors rather than on approval. In the latter situation, teachers may focus on their relationship with the
disruptive student when trying to get that student to behave. This strategy, unfortunately, is usually ineffective
over the long term. Shaping Waiting for the appropriate target behavior or something close to that behavior to
occur before reinforcing the behavior is referred to as shaping. Shaping can be used to establish behaviors that
are not routinely exhibited. Walker and Shea described the steps to effective shaping: Select a target behavior
and define it. Observe how often the behavior is exhibited. Decide on close approximations and reinforce
successive approximations to the target behavior each time it occurs. Reinforce the newly established
behavior. Reinforce the old behavior on a variable schedule, and begin reinforcing the new behavior on an
every-time or continuous schedule. The key to successful shaping is to reinforce closer approximations and
not reinforce lesser approximations. Any behavior that remotely resembles the target behavior should initially
be reinforced. Prompts can be used and then faded. Shaping can be used for all kinds of behavior in the
classroom, including academics. Steps toward successive approximation, however, must be carefully thought
out; otherwise, behaviors that are not working toward the desired goal may inadvertently be reinforced.
Punishment Punishment suppresses undesirable behavior but may not necessarily eliminate it McDaniel, In
some cases, suppression may be of short duration, and when the punishment is removed, the behavior may
reoccur. Punishment can involve presentation of an unpleasant consequence or the loss of a pleasurable
consequence following the occurrence of the undesirable behavior. Punishment is designed to reduce the
probability that the behavior that precedes it will reoccur. Although punishment is an efficient way of
changing behavior, it can become seductive and reinforcing for classroom teachers and can be overused. The
greatest problem with punishment is that it does not provide an appropriate model of acceptable behavior.
Furthermore, in many classrooms, punishment is accompanied by an emotional response from the teacher.
Although most teachers consider punishment as involving a reprimand, time-out, or loss of an activity such as
recess, in many classrooms, physical punishment designed to embarrass children into submission is still used,
even though it has a high emotional cost. Shea and Bauer made a strong case for minimizing the use of
punishment, especially more severe punishment, such as embarrassment or spanking, because these
interventions are likely to erode self-esteem and further impair an already strained teacher-student
relationship. When punishments are used, these guidelines should be followed: All students are aware of
which behaviors are punished and how they are punished. Appropriate models for acceptable behavior are
provided. Punishments are offered immediately, consistently, and fairly. Punishments are offered
impersonally. A natural or logical consequence should be used as often as possible. The student being
punished must understand the relationship between his or her behavior and the punishment. Loss of the
privilege during which the inappropriate behavior is exhibited is fair. Warning, nagging, threatening, and
debating, however, should be avoided. Punishment can exert a complex, negative effect in the classroom and
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on teacher-student relationships. Furthermore, when less punishing interventions are combined with positive
reinforcers, they tend to be effective in the long run. In , Anderson and Brewer reported that teachers using
dominating behaviors of force, threat, shame, and blame had classrooms in which children displayed
nonconforming behavior at rates higher than in classrooms in which teachers were more positive and
supportive. Personal hostility from teachers and punishments in an atmosphere containing minimal positive
reinforcement and emotional warmth are unproductive. To be effective, punishment must be related in form to
the misbehavior.
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BEHAVIOR MODIFICATION: PRINCIPLES AND PROCEDURES, Sixth Edition, also provides numerous opportunities
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Zastrow and Kirst-Ashman's UNDERSTANDING HUMAN BEHAVIOR AND THE SOCIAL ENVIRONMENT, 10th Edition
looks at the lifespan through the lens of social work theory and practice, covering human development and behavior
theories within the context of family, organizational, and community systems.
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But now, with the Test Bank for Behavior Modification Principles and Procedures, 6th Edition, you will be able to*
Anticipate the type of the questions that will appear in your exam.* Reduces the hassle and stress of your student life.*.
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